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Westwood Primary School 

 
Westwood Primary School, part of the Elliot Foundation Academies Trust, is a four-

form primary school based over two sites in March, Cambridgeshire. It is currently 

graded ‘Requires Improvement’ following an Ofsted visit in April 2023. 

 

Working with the Fenland and East Cambridgeshire Priority Area team, the school 

has been supported under the Priority Area Local Needs Fund which targets 

improvements in specific thematic areas in a number of settings that have the 

lowest attainment/progress and highest rates of disadvantage. In particular, it 

funds evidence-based programmes or activities that will address locally identified 

needs, including via grants. 

 

For Westwood, the focus has been on Literacy (specifically writing) at Key Stage 1 

and early Key Stage 2. Following a diagnostic phase (March-July 2023), a theory of 

change and support table, and two-year implementation plan were developed 

and approved in partnership with a Fenland and East Cambridgeshire Priority Area 

link coach (Becky Layfield/Kat Wright), who worked with the school to identify 

strengths and areas for improvement relating to their priority. 

 

Challenge: Improving outcomes in writing 

Charlotte Jones, who joined the school in 2007, is Assistant Headteacher, Teaching 

& Learning Lead, and Year 5 & 6 Phase Lead at Westwood Primary School. She is 

also Writing Lead, working in collaboration with a dedicated Reading Lead.  
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“Our previous Headteacher introduced us to our Priority Area coach, and a 

discussion was held on developing English and writing,” Charlotte said. “Literacy 

has always been a challenge for our school – pupils arrive with low levels of 

vocabulary, and spoken language is poor in the early years – so we do a lot of 

speech and language. We undertook some work on developing spoken language 

in school, and how that translates into written communications, as that is what lets 

us down in our Year 6 SATs Reading Writing Maths Combined where we are below 

both the Fenland average and national average.” 

 

Whilst a baseline assessment from the Priority Area coach showed that Westwood’s 

approach to writing is positive – and it was acknowledged that the school has 

worked hard to improve pupils’ motivation for writing (which was felt by staff to 

successful) – development was needed.  

 

 

“Monitoring internally and alongside external support had found that our approach 

to writing is clear but that planning is not always consistent in its quality – planning 

for the needs of all learners, clear modelling and expectations, were the key areas 

highlighted,” Charlotte explained. “Also, where planning is of a high standard, this 

was not always translating into the classroom and delivery of learning can be 

passive.  

 

“Teacher subject knowledge was also highlighted as an area for development, 

particularly the explicit teaching of grammar. Some teachers can sometimes be 

unsure of the features they are teaching and this led to more of a ‘we do’ approach 

in lessons, rather than direct instruction. The school needed to develop more robust 

long term and medium-term plans to support teachers in knowing what to teach, 

allowing them to focus on the ‘how’.” 
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Westwood’s whole school improvement priorities for 2023-24, the first full 

academic year for the project, focused on ensuring progress scores (between Key 

Stage 1 and Key Stage 2) are in line or above national average in 2024, and staff 

are planning and delivering a high-quality English curriculum based on the needs 

of the children. 

 

Implementation: Writing planning, CPD and resources (for staff and children) 

With £39,313.20 from the Priority Area Local Needs Fund (breakdown available in the 

school’s theory of change and support table), Westwood Primary School 

investigated different approaches to writing and began developing medium-term 

plans for writing in 2023-24. 

 

In year one, specific actions through the Priority Area funding included purchasing 

Walkthru books for teaching staff to support quality first teaching; Rising Stars Year 

6 spelling and grammar books for all teaching staff to support subject knowledge, 

and tests with Shine Interventions materials; visualisers for all staff to support the 

modelling of writing; and 60 copies of each class reader text for Key Stage 2 

classes; and CPD, including three facilitated all-staff meetings (teachers and TAs) 

to develop understanding of the grammar curriculum. 

 

“Eight or nine years ago, children did not like writing; now they are keen and enjoy 

the texts but their writing is often not grammatically accurate,” Charlotte revealed. 

“We considered what teachers know on grammatical areas of curriculum, and felt 

the culture was right but not the technical side. With changes in staffing, eight ECTs 

last year and five teachers on maternity leave this year, we needed everyone to be 

on board to keep the momentum going. Probably the biggest change has been 

how we plan English. 
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“Alongside this external support, during 2023-24 the school was part of a Trust 

review, and both informed our approach to writing. A new approach to reading, 

which is designed to make better connections between reading and writing, has 

been well-received by staff and initial training around this was successful. A new 

National Curriculum objective tracker was developed so that coverage can be 

more easily tracked.  

 

“Staff developed confidence in planning writing units using the medium-term plan 

template (objectives, curriculum coverage, genres, progression of skills, grammar, 

and steps to success) that we introduced last year and continued support from 

phase leaders during PPA is supporting the planning process. Investment in class 

reader texts has been valuable and means that children can see a copy of the 

books they are using to base their writing on.” 

 

Going into the 2024-25 academic year, four areas for development were identified: 

 

• Medium-term plans are still in their infancy for writing units and these need 

to be quality-assured to ensure the progression within each unit is 

appropriate. Feedback from the Trust review stated that there needed to be 

a stronger connection between reading and writing and staff need support 

with having more purposeful conversations around reading as a writer, and 

writing as a reader.  

• A newly implemented handwriting policy will need monitoring and 

evaluating to ensure that it has the desired impact on presentation. 
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• Assessment of writing is still inconsistent across the school and this will need 

to be addressed through CPD for staff and additional resources to support 

staff in their judgements.  

• Grammar continues to be a focus, particularly the teaching of grammar in 

a meaningful way, that allows children to see the purpose of using different 

techniques. 

 

Charlotte reflected: “The start of the project involved looking at our approach to 

planning writing, including visiting a school that had a different scheme, but we 

decided to stick with what we have got but do it better. We developed our writing 

journey, focusing on providing clear medium-term plans for staff, and planned our 

units based on that. We first looked at our reading spine and editing with an 

external consultant to make sure that what we were asking children to write about 

was the best quality, and also how this supports them to broaden their horizons 

and understanding of different cultures.  

 

“We have created some more manageable short-term plans for English so we 

know where we are going. Alongside that we continue to develop our medium-term 

plans, which are all planned alongside myself, or our Reading Lead. Phase leaders 

every week in PPA time will translate medium-term plans into short-term plans. We 

have our own English scheme now, which we need to refine, but this has several 

core elements attached to it: a ‘WOW’ moment, or moments to increase pupils’ 

cultural capital and meaning equity for all pupils, and every unit starts with a 

WAGOLL created by the whole-year team so that all staff are very clear of the 

expectations and are clear in the teaching of these. This is also shared with the 

pupils at the start of every unit so they know the expectations. 
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“It has been quite a journey, particularly in the link between reading and writing. 

This year we are connecting these up, so children see themselves as reader as 

writer, and writer as reader, and we have undertaken a lot of staff CPD to help them 

verbalise the purpose, which was another gap we identified in pupils’ 

understanding.” 

 

Outcome: Raising standards, and the confidence of staff, in planning writing 

units 

At the end of March 2025, Charlotte pointed to four key outcomes from the Fenland 

and East Cambridgeshire Priority Area support programme. 

 

Staff voice: “In November 2023, 40% of staff said they were confident when planning 

an engaging and practical grammar lesson – in our last survey in February 2025 

this increased to 53%. Separately, when asked what specifically helps them with 

their writing, 56% of children said teacher modelling in 2023 and 64% in 2025. 

Alongside creating our own scheme, we have done a lot of staff CPD as we need 

everyone to be skilled at planning English units, especially helping teachers to 

understand the purpose of grammar in their teaching.” 

 

Monitoring: “We see improvements in our regular classroom drop-ins, lasting for 

15-20 minutes, two or three times every half-term, and fortnightly book looks which 

show writing improvement in quality of learning, particularly on grammar. These 

are evidence that practice in place is visible, and we can track the journey 

throughout the unit. This is now supported further by weekly planning support for 

teams. In our pupil voice surveys, children’s enjoyment of English and listening to 

class reader, and on being good at English and getting better at writing, all 

increased from November 2023 and February 2025.” 
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Assessment: “We did not feel that we were assessing accurately, and at points 

during the project the data dropped as we have become more accurate on where 

we are. Now we have the materials to help track over a year; for example, by 

Christmas in Year 3, where an ‘Expected’ child should be, which is supported by 

further cross-school moderation events with local cluster schools and Trust schools 

each term.” 

 

Results: “Confident teachers is reflected in the data – the biggest difference is in 

end of Key Stage 2 writing data where 48% of Year 6 were at ‘Expected’, and this 

went up to 67% last year. There have been bumps on the way, but the data is 

trending in the right direction.” 

 

Charlotte added: “I have thoroughly enjoyed the relationship with the Priority Area 

team. I have had three or four meetings with our two coaches, all face-to-face for 

half a day, and email contact in between. They have really facilitated the journey 

we have been on. It has never been about ‘do it this way, or that way’, more options 

posed back to me. Through this support I came to the conclusion that buying a 

writing scheme would make no difference to our staff. Instead, the focus is on 

developing what we are doing and thinking what that looks like.  

 

“The Priority Area money has paid for external CPD, which we can revisit with the 

resources that we have now we have further down the line, and to buy every 

teacher a copy of the Closing the Writing Gap book. Staff read a chapter of this 

every week, and we have created a jam board to post their thoughts on it; it has 

got people really thinking about it and how they teach. Also peer coaching, spread 

over a few sessions, to discuss what they have learned, what went well, and what 

they can do better next time. 
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“We have also built our network. For example, at the Priority Area Schools’ 

Implementation Day, we heard about Priority Area projects which had already been 

undertaken, so they could share their experiences through informal talks about how 

they had done it including what to consider on CPD. Even if priorities are different, 

the problems and challenges are the same, so it was really useful to attend. A day 

out just to focus on that clears the mind, and time off with other people in same 

position was precious.” 

 

Next steps for the school include working with a consultant to redesign the Year 1 

curriculum to allow for children to consolidate in writing and reading, and 

developing the effectiveness of its spelling scheme. “As an RI school there is always 

lots to do, but it is writing that is always letting our children down,” Charlotte said. 

“The key ingredients to our success are to be really flexible. You have to adapt to 

what you are seeing, and the plan we set out on with our writing is nowhere near 

the journey we have been on. Be confident in your convictions. Have a plan, but if 

the direction is going a different way go with it.” 

 

PRIORITY AREA COACH FEEDBACK 

Westwood Primary School has made significant progress in its approach to writing, 

with a clear focus on improving planning quality and ensuring consistency across 

year groups.  

 

• Improved writing planning: The school has put effort into refining its writing 

planning, resulting in better quality and clearer progression across the year 

groups. 

• Leadership of English: English leads now manage planning time with each 

year group, ensuring that the writing curriculum shows clear progression 

and builds on previous learning. 
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• Prioritisation of key areas: Westwood has been strategic in determining 

what to focus on first. By embedding key elements and mastering them 

before moving on to other aspects, the school has created a solid foundation 

for improving standards. 

• Addressing staff capacity: Staff capacity was a concern, but through 

effective prioritisation, this issue has been mitigated, allowing the school to 

continue making progress. 

• Overall improvement: Writing is showing improvement across the school, 

which reflects the success of these strategies. 

 

“In the first year there was a deliberate focus on curriculum and planning. Charlotte 

was clear on the vision for how to improve writing and what she was expecting from 

staff and pupils. The Headteacher clearly shared this vision too and met regularly 

with Charlotte to prioritise writing development. Staff got on board with the process 

and improvements needed. SLT have worked with staff to ensure they are writing 

clear objectives and steps to success, and the impact has been clearly seen 

through higher expectations of pupils. Through a wide range of actions in the 

second year, which has focused on delivery of this planning in the classroom, the 

school is fostering a more engaging, effective, and consistent writing programme 

that benefits both staff and students, leading to a measurable improvement in 

writing outcomes across the school. Another clear impact is that staff feel more 

confident in their own spelling and grammar subject knowledge. The school has 

been methodical and intentional about its improvements, with an emphasis on 

quality over quantity, and a focus on manageable goals that have paid off in terms 

of student outcomes.” 

Kat Wright and Becky Layfield 

 

Case study developed: March 2025 
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